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Educational Research 


versus School Instruction 
ROBERT WILSON 


descended upon training centers and upon school men 

the service, seeking answer the question, How 
does military instruction achieve such amazing results? 
The writer has been reluctant conjecture any answer, choos- 
ing wait until witnessing those results. Now that the 
soundness military teaching has been established every 
battlefront which United States Armed Forces have engaged, 
apropos evaluate military methods the light cur- 
rent classroom methods, and draw conclusions. soldier 
derives other benefit from his war experience, provided 


early the recent war, apprehensive educators have 


ing with Army methods and results day and night provide 
only opportunity for firsthand observation but also 
tunity the school man for clearing trees from the educa 
forest. 
The Army has adopted loose but practical philosophy 
its yardstick for success any venture. Any solution given 
problem correct works. Granted that some solutions 
were incorrect, resulting temporary and occasionally serious 
setbacks, the overwhelming series successes justify the means. 
Rarely has there ever been presented such objective measure 
the normally intangible results teaching. well, then, 
for school teachers examine military methods. 

critical school man the service probably more awed 
the results its teaching than the teacher who “missed” 
this opportunity, for has one time another witnessed 
the violation every accepted pedagogical technique. has 
seen instructors come class embarrassingly unprepared and 
attempt impart knowledge with which they apparently had 
not even conversational acquaintance. has seen classes 
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conducted under every adverse physical condition for learning; 
too hot, too cold, too crowded, rain, not enough light, sun 
the pupils’ eyes, and with interruptions and distractions 
every conceivable sort. has suffered through class with 
the instructor ill ease, twirling stick, kicking imag- 
inary clump grass, talking the blackboard, trying recite 
the lesson, forgetting, and then fumbling through clumsy notes. 
has heard the monotonous drone, the clipped, telegraphic 
shout, the penetrating twang, and the whisper. has seen 
the class dunce ridiculed rather than helped with patience. 
has blushed sympathetically with the instructor who stopped 
question from the class, and has wondered his former 
pupils had been bluffed any more than these men were when 
hears the stock reply, “Suppose you look that and report 
the class tomorrow.” And yes, has seen the instructor who 
parades his knowledge that everyone impressed but one 
comprehends. fact, times has wondered some 
instructors were not dirty trick played upon the enemy. 


violations, however frequent, were the exception 
rather than the rule, and, course, those responsible for 
training exerted every effort prevent their occurrence. Com- 
manders sought constantly improve instruction consulting 
education’s professionals and trial and error. The bugs 
crept because the necessity for haste and because the 
instructors were not primarily teachers. Officers and noncom- 
missioned officers are appointed their posts because their 
potential ability for leading men battle, yet they are also 
expected teach. The two are not always corollary. The 
astonishing part military instruction that eventually even 
the slowest student masters subject under the poorest instruc- 
tors. just few weeks’ time soldier masters, take only 
one example, the mechanical functioning his weapon, the 
nomenclature each minute part, its disassembly and reassem- 
bly even darkness, its repair, and its tactical employment, 
all such perfection that his subsequent response the need 
for that knowledge immediate. The subject has been mas- 
tered. has not been merely exposed for one hour 
each 180 days. can use his knowledge. For how many 


students can say much after their graduation from high 
school—or college? 
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Undoubtedly, one key the extent rapid and complete 
learning the Army that soldiers had motive for learning. 
the strongest motive known—their lives depended upon 
it. And military instructors had equal desire impart 
knowledge. Perhaps teachers who resignedly declare that 
beyond possibility implant motive equal vitality their 
pupils are right. However, never before has the significance 
desire for learning been conclusively demonstrated. Have 
drained the study motivation the last drop? Too, 
may well argued that the Services had unlimited sources 
money and supplies for their training program. There 
answer that, too, which lies within our own initiative. 


motive nor money, nevertheless, constitutes the 
entire story. Military teaching methods were designed 
ensure learning even where was not wanted. Does that 
sound like gargantuan undertaking? was—and worked. 
The problem familiar one the school teacher. Let us, 
then, compare their methods with ours. Theirs are not new 
the school historian. 

First, the outset sincere and expedient attempt was 
made channel every soldier into his proper niche. Aptitude 
tests were taken down from the educators’ shelves, dusted, 
touched up, and put use. Trained counselors interviewed 
each recruit order gain still better picture his poten- 
tialities fill the several hundred beckoning vacancies. Un- 
fortunately, the urgency determined enemy already too 
far the march did not permit proper placement all cases. 
However, the vigor and directness with which the Services 
attacked the problem getting students into the right training 
program mark difference between those organizations and the 
civilian schools. 

Second, the Army recognized early the effectiveness 
sight learning and took advantage this quick, painless way 
the fullest extent. Training films, some purely factual, some 
brightened with interest-gaining side lights, were prepared and 
used for nearly every subject. charts, maps, and pictures 
were not available, the instructor made them. the correct 
method was still not clearly established the learner’s mind 
before attempted perform himself, was demonstrated 
trained crews. 
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Third, the Army borrowed the “learning doing” tech- 
nique from progressive educators and applied all phases 
training. Lectures were held minimum. Instructors were 
surprised discover how they could develop practical work 
from distinct and inalterable oral material when they were 
required so. soon the necessity for soldier’s having 
knowledge maps was made known, let say, the various 
types maps exhibited, the techniques compass usage, pac- 
ing, gauging distances, and charting demonstrated, the learners 
were sent out their own make maps. All subsequent 
classes map study were devoted practical work only, until 
perfection was acquired. was common practice for learners 
“do” their first introduction new subject. Each mem- 
ber the class would disassemble machine gun first sight 
while the instructor talked them through the process step 
step. From then on, the pupil was his own except for guid- 
ance from the instructor, desired it. 

Fourth, after the soldier gains understanding how 
done, mastery achieved the simple technique constant 
repetition, teaching method frowned upon modern educa- 
tors tedious, wasteful, and—prototype the worst peda- 
gogical sin—distasteful the pupil. But the Army was not 
primarily concerned with pleasing the pupils. The ultimate 
goal was victory; the immediate goal, learning. purposeful 
repetition proved the most efficient method for mastery, what 
would this indicate for our teachers grammar, mathematics, 
and Commercial teachers have never veered from 
direct repetition developing mastery typing and stenog- 
raphy. True, these are skills, but should not English skill 
instead cathartic administered subtle, chocolate-covered 
doses? 

Fifth, military instructors made corrections immediately, 
never allowing wrong habits persist for even short space 
time. entire regiment would halted its maneuver 
problem, errors pointed out, and the problem started over. 
Also, the error one soldier one small unit was discussed 
the presence all—further repetition. Some psychologists 
would have believe that such public criticism threatens 
warp the pupil’s whole personality, the tender soul must 
protected school from what will encounter almost daily 
later on. 
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Sixth, the Army was guilty another unpardonable sin 
current pedagogical fancy, namely, they forced men learn. 
The emergency did not permit them wait patiently for 
pupil say, “Now ready, teach me.” trainee was being 
prepared for particular job, frequently not his liking, and 
must learn now. balked, appeared apathetic, 
protested the subject-matter was beyond his capacities, 
was not coaxed, soothed, allowed fritter fluffy 
subjects. was given punishment—punishment the form 
extra training, fatigue duties, and withholding privileges. 
And learned soon enough. 

Seventh, this does not imply exclusive use the nega- 
tive approach. Quite the contrary. job well done was 
rewarded immediately commendation and 
ileges. soon man demonstrated his ability perform 
little better than his buddies, received recognition the 
form promotion permission assume responsibilities. 
Initiative and effort were thereby constantly publicized desir- 
able traits. every phase life, the Services sorely needed 
leadership. Leaders were consciously and persistently sought 
after and they were given opportunity develop once. 
Moreover, Army leader’s primary concern was the welfare 
his men. watched them constantly, searched for learning 
and personal difficulties, gave counsel and encouragement, and 
then signed out for the day. 

Eighth, school teachers are advised today also that the use 
competitive spirit the classroom threatens breed individ- 
ualism, unwarranted loyalties, and contempt for co-operation. 
But the Army found valuable technique for encouraging 
effort and the desire learn. They fostered throughout 
the training program, endeavoring raise every soldier the 
point where would make the popular boast, “My Regiment 
the best damn regiment the Division; I’m the best damn 
Battalion the Regiment; mine the best damn company 
the Battalion; platoon the best damn platoon the Com- 
pany; squad the best damn squad the Platoon; and I’m 
the best damn soldier the Squad.” Perhaps the ultimate 
aims the military and the schools are not completely parallel, 
but individualism undesirable trait democracy? 
pride family, school, town, state, and nation harmful? And 
has there ever been better demonstration complete, un- 
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selfish co-operation and respect for the other fellow than that 
members and units the Armed Forces when those qualities 
counted? 

Ninth, the Army endeavored limit the size classes 
the smallest number consistent with availability instruc- 
tors, obviously not goal foreign educators. was deemed 
more effective conduct four classes members each with 
four mediocre instructors than conduct one class 100 with 
expert instructor. Nearly always, there were assistant in- 
structors, making possible break down the class into still 
smaller groups for practical work and for individual instruction. 
soldier lacked enough co-ordination execute smart 
“right face,” was immediately spotted and called aside for 
special attention. 

Tenth, the Army had advantage over our schools 
that the objective their learning—combat—was always near. 
The purpose their efforts was not deferred until some 
unknown future date. But the instructors prudently empha- 
sized the objective and its imminence. new subject was 
started without first pointing out its importance combat. The 
pupil saw reason for learning and the instructors saw 
that was never left wonder would use the knowl- 
edge. How many our classroom offerings can justified 
even probable future need; and for those that can justi- 
fied, how frequently and how discerningly are pupils impressed 
with the necessity for them? 

Eleventh, early the war, subject-matter for military 
instruction was carefully analyzed, simplified, and standardized 
almost the point the ridiculous. high school—physics 
teacher would undoubtedly blush if, when teaching unit 
electricity, were required instruct his pupils “grasp the 
light bulb the fingers the right hand, place gently 
the socket, and move the fingers revolving motion the 
right, while steadying the bulb with the fingers the left hand, 
until rests firmly place.” concrete and elementary were 
some military instructions. And while both instructor and pu- 
pils blushed, the latter learned immediately. Are there any 
implications here for school teachers? Obviously, not our 
goal develop mechanical men, but there mass factual 
knowledge and skills that must transferred from instructor 
learner. How much time wasted through aimless lesson 
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planning and lack scientifically sifted and standardized 
source material? How much time could saved for further 
knowledges and for creative efforts? 

Finally, the Army rated its instructors. Perhaps the rating 
scale would not approved critical educators. Once again, 
the yardstick was merely results. the troops performed cor- 
rectly tests, maneuvers, the battlefield, then the in- 
struction was correct. Instructors despised the examinations and 
the examiners; they cried “Unfair!” “Prejudice!” and “Im- 
practical!” and incompetents were fired. But desired results 
were achieved. 


are the methods military instruction. Some appear 
outmoded, some harsh, and some progressive; but all were 
practical that they were successful. might justifiably 
claimed that the ultimate purposes the military and the 
schools are not identical. Yet both have one their goals, 
learning. The Services borrowed our techniques, some current 
and some cast aside the pendulum change, and made them 
work fashion far surpassing any achievement can boast. 
this process, two well-known failures our school system 
were driven home the observant teacher who 
military methods. These were, first, the products our sec- 
ondary schools and good portion our colleges are not 
masters anything, and second, our products could absorb 
great deal more than they do. Whether the solution lies 
motive, money, methods, revision aims, the greatest 
example what teaching can has been shown the Services. 

[Vol. XXV, No. 


Progressive Ideals Practice: 
the Dilemma 
EVELYN GIBBS ROGERS 


intelligent question, and several members the class 

seem interested it. The teacher, rejoicing, encourages 
comments from other pupils; soon discussion going on. 
the other side the room, George fidgets. His intelligence 
(for abstract ideas) low average, his disposition out school 
good-natured, but hates school and teachers. There 
has been nothing interesting school since the industrial-arts 
teacher left, three years ago. Now the teacher seems 
“setting away from the lesson,” talking about some problem 
other. This teacher seems always doing that—not like 
Miss Smith, last year. Miss Smith gave you outline 
what was the book, and list questions that would 
the examination; you memorized them and passed. This fool 
teacher does not know how teach: she always asking you 
what you think. 

George, course, going problem. The teacher, 
knowing that not interested, may pretend not notice 
when begins make loud, irrelevant remarks; misinterpret- 
ing this, soon makes impossible for the discussion con- 
tinue, belligerent when reprimanded, and finally has 
sent out the room. The teacher, watching him go, dis- 
couraged. she lectures continually the class, she holds 
their attention better, but all her training, all her educa- 
tional philosophy, insists that that not enough. How can 
she adapt the subject-matter the needs forty different 
children forty minutes, without even the aid workbooks? 


THE social-studies class, Jane has asked question. 


reputable educators would deny that the aims and the 
methods progressive education, taught good schools 
education, are value. The report the Eight-Year Study 
has proved that desirable results are obtained; visit the 
Winnetka, schools should convince the most skeptical 
observer that public schools can use these methods successfully 
and the findings educational and child psychology show that 
the traditional system education—obsolete for fifty years 
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but still practiced widely—fails miserably reach the students 
effectively because ignores their interests, their differences, 
and their real needs. 

The difficulty, then, not that the schools education are 
incorrect their philosophy and psychology education; the 
principles they give their nascent teachers are sound, tested 
years experiment, and potentially tremendous value 
society. How it, then, that many hopeful and earnest 
teachers adopt traditional methods after year actual 
teaching, remarking that “progressive techniques are all very 
well but they not 

The answer that they not traditional 
framework. Not when the students have been carefully trained 
for years expect their teachers tell them every move 
make and when make it. Not when the teacher has forty 
pupils class, ranging from 140. The bitter 
fact that these eager teachers, who have been carefully 
trained the techniques and objectives appropriate Lincoln 
School, find themselves, most them, schools like the Tiny- 
ville School, where equipment inadequate, classes are large, 
the curriculum rigidly prescribed, and everyone must 
the same rate regardless ability—with failure the doom 
the slow and boredom the curse the bright. 

really very easy for teacher control the interests her pupils, 
stimulate desired interests and eliminate the undesirable All she 
need see that her pupils succeed with desirable interests 

not censuring Pressey and Robinson’s book: has 
always been stimulating and helpful, and even now helps 
only complaint that this statement, and many other 
which were made during the course training 
education, are like telling chained man that all has 


boding his own manacles. 


See that [your] pupils succeed with desir- 
able Look Tom: below-average intelligence 
quotient, wretched home background, consistent history 
“troublemaking” class. Squirming his squeaky seat the 


Pressey, and Robinson, Psychology and the New Education. New York: 
Harper and Brothers, 1944, 156. 


run away; with the difference that the chained man 
scious his chains, but the teacher-in-training has little 
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end long row (“the classroom should informal, invit- 
glares the teacher and loudly declares that nobody 
has been able “do anything with and nobody’s going to, 
golly.” “Never anything good school, anyway,” 
says, and perfectly right. School has never touched his 
needs his interests. School, for him, has been one long series 
frustrations, failures, and punishments. fifteen, and 
seventh grade. Unable perform what expected him, 
gives and does not even what can. Why should 
bother, when even his best often not enough? greets the 
new teacher with challenge battle; she does not take 
up, repeats more and more forcibly until something hap- 
pens. Obviously, the teacher should find out his interests and 
see that succeeds them. 

With one such boy succeeded, convincing the boy that 
could make colored maps and historical illustrations, and 
praising his work lavishly. The result was complete change 
attitude, increased effort all along the line, until was making 
better marks all his classes and was obviously much happier. 
One such success, however, does not make for many defeats. 
With seven large classes day, there simply not time 
unravel all the knots that backward rural school has managed 
tie the children the time they have reached junior high 
school. Even when interest found, the school may not 
have the equipment necessary develop it, the principal 
may object. The teacher may find, did, that even such 
well-tried activity field trip historic site frowned 
upon the principal “not worth while.” 


education implies distinct set conditions, 
including suitable school environment, comprehensive 
aims the part administration and teachers, and methods 
which have been tested such environment and with such 
aims mind. These conditions are interdependent and, when 
the first two are absent, the last cannot operate effectively. Yet 
some schools education train their teachers though the first 
two conditions were controlled. The teacher may find that her 
ideals and training may actually impede her work the tradi- 
tional classroom. Children who have been accustomed early 
responsibility take gracefully, but children who have been 
regimented all their lives are distressed being put even 
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partly their own that the result may riot. The new 
teacher has lost the confidence most her pupils before she 
realizes that progressive methods cannot initiated anyone 
the later grades, since that time the foundation regi- 
mentation too secure overcome forty minutes day. The 
objectives progressive education are valid, and are the 
general attitudes seeks instill the teacher; but there 
dichotomy between the methods that are desirable and the 
methods that are possible, given poor school situation. The 
prospective teacher should informed the difference and 
given alternative techniques use necessary. 

The teacher who trained the techniques the child- 
centered school without being warned that she probably will 
not have chance teach one will desperately unhappy 
and sea her job. Her hopes gradually liberalizing the 
school will disappear after repeated rebuffs from the adminis- 
tration. Her idea that the pupils will respond reasonable 
treatment will seem false when, accustomed the heavy hand 
parents and other teachers, they scornfully label her “weak.” 
Eventually, she will see that, beyond the three R’s, the students 
are learning social attitudes and habits which are actually harm- 
ful—they would better off helping their fathers the farm. 
The better teacher knows her psychology, and the more 
conscious she her prime function—that helping her 
pupils become responsible, well-integrated personalities, able 
understand and cope with their environment—the sooner 
she will understand that she would contribute more society 
being good soda clerk than spending her time suppressing 
individuality and encouraging inane passivity. 


reason for the failure schools education warn 
teachers conditions ahead may that many professors 
education have never taught school the kind which 
makes the majority. they have taught below the college 
level all (even that seems not required), their experi- 
ence was gained some experimental progressive school, 
where, course, their techniques work very well. Thus, when 
they talk about the necessity individual approach each 
student, they are not quite aware the difficulty applying 
that 150 students day. When they urge the teacher 
calm and serene always, they have intimate, nerve-jangling 
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knowledge the plight the conscientious teacher confronted 
with too many classes and too many pupils. They might 
horrified learn that the most successful teachers the old- 
fashioned school are those who attempt the least. 

strange that, with “learning doing” accepted 
maxim, more professors education have not taken the trouble 
include actual practice part their education. more 
them had such experience, they would not content ex- 
pound excellent philosophy education, adding that can 
best realized small classes, without telling one what 
when faced with large classes. 


remedy indicated. First, schools education 
ought require incoming instructors least year 
subcollege teaching, for the sake better perspective. These 
instructors would much more realistic advising prospective 
teachers, and would probably advise most them not 
into the field. Second, schools education should widen their 
appeal for school reform, beyond the profession (which agrees, 
anyway into the popular press, the radio, any organ which 
will reach the average uneducated but well-meaning member 
the board education. 

is, average school conditions continue make 
impossible for teachers realize the larger objectives for which 
they are trained, thoughtful teachers more and more will either 
stop teaching become neurotic trying the impossible— 
thus leaving the field those who will teach uncritically, 
merely for the pay. And who above the moron level could not 
make more money than teacher? 
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Are Foreign Languages Tool 
Cultural Subjects? 
JAMES THARP 


Language sometimes studied tool—for instance, German pro- 
spective scientists who will need access technical writings German, 
But precisely because such strides have been made teaching language 
tool, sometimes assumed that that the only purpose for teach- 
ing language. That not the case. Greek and Latin, dead languages, 
and many living languages also, are studied not tools but 


HESE are some the lines from the much discussed 

Harvard Report that have inspired indignant protests 

our professional journals. The protests come not 
only from teachers Spanish and German, languages called 
“tool” subjects, whose implied lack cultural value places 
them outside the province general education; but protests 
come also from teachers French and Latin, languages given 
the green light because they English, with the 
implication that they are not “tool” subjects. 

After reading several these criticisms and the report 
itself, fell wondering how the distinction between “tool” 
and “cultural” subjects had come about and, particularly, why 
the foreign languages seem singled out for this differen- 
tiation. wondered the language teachers themselves are 
responsible for because the unhappy competition for stu- 
dents which engage. Since such queries constitute prob- 
lems curriculum making, indoor sport somewhat vogue 
these days reconversion and rehabilitation, wondered 
also how the Harvard Report, making its contribution the 
humanities division general education, had come the con- 
clusion that foreign-language study should limit its contribution 
“illuminating” English, the mother tongue. 

tried find the term “tool subjects” encyclopedia 
education, but the nearest expression could find was “min- 
imum essentials.” This called mind one the cardinal 
principles education dating from the first world war, entitled 


Harvard Committee. General Education Free Society. Cambridge: Harvard 
University Press, 1945. pp. 121-22. 
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“command the fundamental the discussion 
which the term “tools learning” appears. this connection, 
all think the three R’s which have unfortunately rele- 
gated the primary school. order realize that the need 
for continuous development and sharpening these skills per- 
sists the high school, have only note that the first 
specification the little pamphlet What the High School 
Ought title implying that the specified skills were 
not being taught, least effectively—is the ability read, 
read well and broadly. The second specification—that pupils 
should learn work—is serious commentary the way our 
American system living has changed. 


HAVE enunciated the principle that all citizens need 
certain basic processes mind, mouth, and hand, that 
there are certain minimum standards, and, most all, that 
these fundamental skills not only function the business 
living but become tools facilitate learning throughout life. 
recognize also that there are so-called “instrumental val- 
ues” certain kinds school work, knowledges and skills 
small intrinsic worth, but useful for their transfer value. Hence, 
while reject the idea that certain studies have worth for 
mental discipline, accept the principle transfer training, 
when transfer specific objective and the elements are related. 
this discussion must also clear that are referring 
general education, which means that core knowledge, skills, 
attitudes, and appreciations that should common all citi- 
zens—that common denominator understandings that free 
society must have control its own destiny. must under- 
stood, also, that along with general education, and not neces- 
sarily after—as the law school follows the pre-law courses 
the liberal-arts colleges—comes special education chosen for 
individual careers. 

There now remains defined the difficult and much- 
discussed term, “cultural” subject. The word culture good 
word and sounds well, even pronounce and spell 


National Education Association. Cardinal Principles Secondary Education. Wash- 
ington, C.: Government Printing Office, 1918. 11. (U. Bureau Education 
Bulletin, No. 35). 

American Youth Commission. Washington, C.: American Council Education, 
1940. pp. 
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respectable and revere it. The groans the taxpayer and 
the stern frown the administrator become applause and ap- 
probation the word. All this healthy symptom for 
youthful, aspiring nation not uniformly proud its forebears. 
Perhaps the foreign languages are lucky that they can con- 
sidered “cultural,” and perhaps should not try get too 
specific definition the word. and large, understand 
culture something apart from what “practical” 
“utilitarian”; think attitudes and appreciations concerning 
what true and good and beautiful; think the aspects 
“the good life,” that which attained the “pursuit 
happiness.” But paradoxical and typically American, 
that while are pleased the respect which our contributions 
culture command, resent being considered impractical and 
useless. think that foreign languages, like many other 
school subjects, properly taught, are both practical Jearning 
tools and contributions culture. 


process does school subject come termed 
“cultural”? Americans are practical education 
are business, seems only logical that our schools 
should introduce study only response demand need 
for something that will actually function society. recent 
book secondary education* points out that curricular subjects 
move circle, similar that educational organization 
which originates meet social need and may pass marginal 
use even extinction, the make-up society changes and 
the need removed. The book charts the course taken Latin 
and mathematics from tool cultural subjects. 

The transition other subjects from practical beginnings 
can traced substituting for “cultural” the word “patriotic,” 
the case history, perhaps, wartime science. other 
days might have added the words “moral” and 
the physiology class, for example, teaching the evils 
alcohol—but the schools seem largely have ducked the issue 
this latter aspect education. Wrinkle and Gilchrist point 
out that have lost sight valid purposes for much that 
teach the high schools. are forced deceive ourselves 
with high-sounding phrases disregard the principle that cur- 


William L., and Gilchrist, Robert Secondary Education for American 
Democracy. New York: Farrar and Rinehart, Inc., 1942. pp. 
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ciculum development should based adolescent needs 
present—not historical—society. 

The history curriculum development since Colonial times 
clearly reveals the changes which have occurred the concept 
the “value” school subjects. Subjects that formerly were 
highly functional have receded the position by-products; 
they persist virtue their usefulness transfer the sub- 
jects that are now “solids” “constants” the curriculum 
because they are present deemed contribute functioning 
educational values. the other hand, have seen school 
activities such glee clubs, dramatics, even athletics, move 
from the status play and outside recreation become “extra- 
curricular activities” sponsored the school. Later called 
them “broadening experiences” and gave them school time 
the program. Eventually, they were recognized real “edu- 
cation” and allotted credit toward graduation. Some people 
fume this incursion “frills” and accuse the school soft- 
ening its curriculum. Others calmly reply that not much 
prostitution educational standards the 
charge, nor even the “release intelligence” which the Pro- 
gressivists acclaim. merely change the purposes the 
school harmony with the needs children and line with 
the understanding the way which learning takes place. 
new concept “general education” has been forming. 

few years ago, one colleagues wrote single sen- 
tence that has come mean the golden rule American 
education. wrote: “The purposes the school American 
democracy are the continuous enrichment, improvement and 
reconstruction individual and group living.” Repeat the 
sentence; then analyze it. Education living, living democracy 
the school—group living, and individual living within the 
group. living bad, shall reconstruct it, and, the very 
word implies, for the better. living good, can always 
improve it. improved, shall always seek enrich it. 
The most dynamic word the sentence “continuous.” 

Ohio State’s educational philosopher, Boyd Bode, once 
set threefold aim for the schools America: first, provide 
for social outlook, one not limited national frontiers, reli- 
gious creeds, racial distinctions, the experiences one people 
during the last century so; second, provide for intellectual- 
esthetic outlook, which means, solve problems the method 
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intelligence and the application reason, not that there need 
for the guidance humanity set absolute standards for 
that which true and good and beautiful, but that man master 
method revising his standards his knowledge grows 
and his vision broadens; finally, provide for practical outlook, 


for great many men are still poorly housed, poorly clothed, 
and poorly fed. 


need any more statements general purposes for 
American education? The fourfold statement the 
Educational Policies merely restates the aims first 
given: objectives self-realization, human relationships, 
economic efficiency, civic responsibility. Put words one 
syllable, these mean: Know yourself, know your neighbor, know 
your job, and know your country. 

Need any foreign-language teacher fear for his job 
develop persecution complex asked show how his 
subject-matter contributes the objectives named? think 
not. Let consider what answers might give. 

have shown that Latin was once tool subject which 
functioned for persons whose particular activities were served 
knowledge the language. the days when the Latin 
Quarter Paris got its name, was the international language. 
continued function among learned men for many years and 
still does, not only the Catholic clergy but elsewhere. Some 
you may remember the autobiographical sketch Madame 
Litvinoff, who described how her father conversed Latin 
the dinner table with visiting scholars who did not know Rus- 
sian. all know how Latin came function reading 
skill, long after the use the spoken and written language was 
confined very small group persons. Many these 
readers might easily have had their ears trained, had there been 
occasion for them hear the spoken language. 

Finally, are all aware how Latin has almost ceased 
function even reading. did not need the evidence the 
photographed eye movements persons reading various lan- 
guages. With mature, native readers, the pattern movements 
showed marked variability the languages read: English, 
French, German—even Chinese, where the eye moves and 


Educational Policies Commission. The Purposes Education American Democ- 
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down instead from side side. expert reader has few 
and brief fixations line print, regressions, and large 
spans perception and recognition. these criteria 
reading, the investigator could find real reader Latin 
among the persons tested; found only slow decipherers, 
cross-word-puzzle 

Few Latin teachers nowadays claim—at least the high 
schools—that they are teaching Latin medium oral 
written communication for the transmission knowledge. 
For most persons, the study Latin source knowledge 
far too slow and too costly process. Moreover, there are 
longer any fields knowledge for which this medium the 
sole source. Consequently, now teach Latin for its by- 
products, its instrumental values, its elements transferable 
other subject-matter, chiefly English language and literature, 
history and sociology, archeology, and fine arts. teach 
for these transfers, educators may ask why continue teach 
language functioning skill when know does not func- 
tion. Why not filter out the transferable elements and teach 
them directly? have created courses Roman culture 
and art and general linguistics, background English, and 
forth. But also have many pupils who like learn 
manipulate the actual language, least sufficiently read 
simple texts. few even persist the point writing and 
speaking the language. self-evident that the scope 
performance rises, the returns the user increase—social, 
intellectual, and esthetic returns. 


CAN trace the same sequence the study the modern 

languages: French, German, and Spanish, name those 
most widely taught. Always the instruction started func- 
tioning tool, the use which produced communication 
brought back knowledge. first, the study served élite— 
social and economic, and, usually, intellectual—which traveled, 
entertained, and did business the medium. this élite were 
added the immigrant groups whose pride race and nostalgia 
moved them keep alive means the schools their lan- 
guage, literature, and mores. Add, you like, the social 
climbers who aped the élite. began the study the colleges, 


Buswell, Laboratory Study the Reading Modern Foreign Languages. 
New York: Macmillan Companp, 1927. pp. 71-78. 
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the early academies, the early public and private secondary 
schools. still continues where the clientéle demands and 
pays for it: private schools and certain public schools. 

Notice what happens the public high school expands with 
tax funds and the name democratic opportunity. Schooling 
compulsory and, little little, the age limit for attendance 
raised. The clientéle longer élite where the tool subject 
functional and needed. Fewer and fewer persons travel, 
receive foreign visitors, foreign business. There little com- 
munication, even printed discourse. The function recedes 
reading, sometimes acquire information otherwise unavail- 
able, for example, medical, psychological, scientific, and trade 
journals, and vital reports and books, but also for literary 
enjoyment end enlightenment. begin teach for reading, 
and real reading (as Buswell defined it) was the recommenda- 
tion the Coleman report’ the Modern Language Study, 
not unanimously supported the profession, true, but 
recommendation far-reaching effect. 

Industrialization expands; wars occur, with social and eco- 
nomic aftermaths; depressions send thousands WPA leaf- 
raking, CCC camps, and NYA boondoggling. What wrong 
with the schools? Why are not children prepared for the society 
which they must live? Federal and state money, voted 
equalize local sources, increases and speeds progress toward 
the objective economic efficiency. Quick training students 
for marketable performance requires quick training teachers 
the training. Some subjects must give way the compe- 
tition for school time the curriculum. The result the for- 
mation several strata pupils within the school population 
which separates and segregates more and more the higher 
the system and the longer the pupil pursues his study. 
long every pupil has full opportunity, adequate guidance, 
and encouragement exercise his capacities and achieve his 
interests, the principle democracy not violated these 
strata groupings. 

For the lowest social, economic, 
capacities and interests and motivations may differ—even read- 
ing foreign language does not function tool. too 
slow and too expensive process for some pupils acquire 


Algernon. The Teaching Modern Foreign Languages the 
New York: Macmillan Company, 1929. 
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knowledge this medium. But the by-products, similar 
those Latin and even greater scope, since the languages 
represent living peoples whose cultures are still productive 
stage, may still taught. some institutions and for certain 
persons, better teach directly these by-products, these 
cultural transfers. call the courses “general language” 
the level, “general linguistics” the col- 
lege. But better for many other persons take the cultural 
transfer from one language and its people rather than the 
scattered coverage the survey course. For certain others, 
whom our new international position the world will have 
increasing need, desirable and necessary pursue study 
high skill performance. Again self-evident that, the 
scope performance increases, the greater the social, the 
intellectual, and the aesthetic return. 


ONSIDER for moment another art, that music. Only 
few persons have the capacity and motivation persist 
the artist stage performance. long and hard road 
and shall never have enough them. Many others, how- 
ever, get great personal satisfaction out amateur performance 
where the skill functions within limited scope. Finally, every 
American, not tone-deaf, should know how appreciate 
music which someone else performs. There technique 
appreciation and the music teachers have capitalized 
attempting make every school child appreciator. Conse- 
quently, music longer considered frill school; money 
available for teaching it. 

Why have language teachers allowed themselves 
backed into curriculum corner where they are left fight like 
cats and dogs for pupils teach and time for They 
are divided their specialities, ancient and modern, and sub- 
divided languages. But music both vocal and instru- 
mental, and there are many instruments. sure, there are 
vocal choruses and orchestras and bands for group participation 
music. Are there group uses for foreign languages? Oral 
language social and needs motivated audience situation. 
The same true music, but our ears are highly sensitive 
tone quality, color, and technique performance music, 
while are less critical language usage. 
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EDITORIAL COMMENT 


The New Dean 


SEPTEMBER Donald Cottrell became Dean 

the College Education, succeeding Arthur Klein, 

who retired August 31, 1945. Mr. Cottrell 

native Columbus and alumnus the University. did 

his graduate work Teachers College, Columbia University, 

where received the A.M. degree 1927 and the Ph.D. 
1929. 

has had broad experience education. has been 
camp counselor, high-school principal, and superintendent 
schools. For the past seventeen years has been member 
the faculty Teachers College, Columbia University; 
among his other responsibilities there, served executive 
officer the Division Instruction and executive director 
the Horace School. has been particularly 
interested problems curriculum and teaching higher 
institutions, and has participated number surveys 
higher education. 

Dean Cottrell takes office time when the College 
Education, common with other teacher-education institutions, 
faces many serious problems. The shortage teachers 
severe constitute major educational crisis. The greatly 
reduced proportion college students who are preparing 
teach indicates that the deficit not mere passing phenomenon 
but problem whose solution will require the best efforts the 
profession and the public. One the most important tasks 
facing the College exercise leadership the solution 
this problem. 

Nor are the problems the College merely quantitative. 
The time ripe for thoroughgoing re-examination our 
whole process preparing teachers and other school personnel. 
During recent years there has been great deal study and 
experimentation this field, which this College has played 
leading part. But few would bold enough say that 
the problem, without regard for tradition vested interest. 

[Continued page 
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READINGS 
Books Read 


Democratic Education. New York: Thomas Crowell 
Company, 1945. pp. 

This volume report the philosophy, present trends, and future 
prospects higher education the United States. American colleges are 
classified the author into four types: the aristocratic, represented 
St. John’s and Chicago; the traditional which Princeton 
and Harvard are examples; the democratic, which includes most the land- 
grant colleges; and the progressive, headed the experimental schools, such 
Sarah Lawrence, Bennington, Antioch, and Black Mountain. 

Following excellent philosophical analysis these four types 
institutions, the writer evaluates them terms their contribution 
liberal education. man educated the liberal tradition, says the author, 
when literate and knows how talk people, understands enough about the arts 
and sciences home these areas, aware the physical well the spiritual 
developments his time, appreciates the réle that the past has played making the 
present age great is, and not only can enjoy the finer aspects life but knows 
how earn living (page 209). 

While not depreciating unduly the the traditional with 
high admission requirements and something akin contempt for 
courses, the author presents strong argument for the institution that seeks 
meet the needs all students, regardless type preparation 
vocational interest. The outstanding example such institution the 
University Minnesota, which admits all high-school graduates 
them discover their interests and capabilities. 

The student welcomed the University. not suffered admittance and given 
begrudging guidance. Nor placed the defensive and told upon entering that 
fails geometry and Latin will thrown out, dubbed failure (page 227). 

This well-documented study should reading for all college 

administrators and 


ALBERTY 


Trump, High-School Extracurriculum Chicago: Uni- 
versity Press, 1944. pp. 

Among various professional undertakings the North Central Association 
Schools and Colleges that continual studies trends the develop- 
ment curricular offerings the programs its constituent membership. 
Trump’s study, here reported, the fourth succession surveys, con- 
ducted for the Association since 1929, having with extra-curricular 
activities accredited secondary schools. 

The first these studies was concerned with values inherent such 
activities; the second, with the relation athletics the high-school 
the third, with purposes and practices; while the present study undertakes 
analysis the appropriateness and adequacy prevailing practices manage- 
ment. For this purpose, the author sets principles management, 
selected from professional writings the field school administration, 
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the light which evaluate the management extra-curricular activities 
selected group high schools, which are representative 
the 2,522 accredited the Association. 

The author’s summary and general conclusions indicate constructive trends 
management, while the same time recognizing inherent weaknesses 
study procedure, due questionnaire technique, limited sampling, and sub- 
jective derivation evaluation principles management. 


Eaton, Survey the Achievement Social Studies 10,220 
Sixth Grade Pupils 464 Schools Bloomington, Indiana: Uni- 
versity Indiana, 1944. pp. (Paper Cover). (Bulletin the School 
Education, Indiana University, Vol. XX, No. 3). 

The status social studies the elementary schools timely matter 
wide concern. Some this concern points the lack knowledge his- 
torical facts. order provide more uniform and more efficient program 
social studies” for the children Indiana, this survey was made. The Stan- 
ford Intermediate Social Studies Test was used three kinds schools—city, 
country, and special. The bulletin includes listing the participating schools 
and pages the testing data. 

The findings the survey indcate that history (Part the test), 
achievement was “low enough critical” all three kinds schools. 
geography (Part achievement was expectation” for the special 
schools, “not far below” for the city schools, and “below” for the country 
schools. There were great individual differences well wide differences 
average achievement between groups. 

Organized factors, such length school term, number pupils the 
class, size school, number grades room, amount time given daily 
weekly social studies, and departmentalization, were found have neg- 
ligible influence achievement. Greater achievement, however; was shown 
where history and geography were taught separate subjects. Achievement 
knowledge “‘a uniform and efficient program social studies” matter 
for concern, the end that children may experience democratic living and 


learn appreciate their social heritage. 


The Guidance Learning Activities. New York: 
Appleton-Century Company, 1944. pp. 

frequent criticism education textbooks that they concern themselves 
with why and what, but seldom with how. The teacher, embryo experi- 
enced, looking for help and specific suggestions for implementation but fails 
find them the books reads. Burton has met with unusual success his 
attempt present learning activity applied and easily understood 
terms. makes notable contribution showing the advantages, disad- 
vantages, and interrelationships the traditional “assign, study, recite, and 
test” procedure and the newer “unitary organization.” More important his 
explanation how and when use and not use each method. His thesis 
that the method “assign, study, recite, and has its greatest use tor the 
mature student becomes able learn through abstractions and spe- 
Immature students need different approach. concentrates upon 
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“the outward, observable and describable activities through which pupils 
when engaged upon learning.” This good applied textbook, fairly 
elementary level, for teachers fact and teachers be. One could wish that 
were less wordy, contained less conventional supplementary and explanatory 


material, and had better provisions for summarization. Joun 


Song and Life. Boston: Birchard and Company, 
105 pp. 

Mr. Tomlins was man uncommon insights the realm teaching 
children—using music his vehicle—and all this the years from 1870 
when arrived America until his death 1934. this book, which 
often employs high-flown language, philosophical approach fervent 
living expounded. 

Peter Dykema, his foreword, expresses what one feels about Mr. 

Tomlins, merely from the knowledge of. him gained from this book, which 
has doubtless been “ghostwritten” only recently from notes, lectures, and 
the memory those touched: 
All who came into contact with William Tomlins felt not only that was dynamic 
personality bui also that had worked out certain principles singing relation 
living that were permanent worth. The reading and rereading this material 
new and inspiring way teaching and living with the use 
song. Song and Life powerful instrument for making music education not only 
happy experience but potent life building force. 

While there may many statements which would challenged, there 
much, especially spiritual value, between these covers that 
recommended reading for music teachers, elementary-school teachers, singers, 
and public speakers. Mr. Tomlins’ theory the breath well worth investi- 
gating. key his thesis found this quotation: supreme object 
instruction reduce these means [the larnyx, the oral cavities, the 
organs speech] complete subjection under the breath, and allow the 
breath, the spirit life, express itself through these physical means 


and processes” (page 51). 


Social and Emotional Adjustments Regularly Promoted 
and Non-Promoted Pupils. New York: Teachers College, Columbia Uni- 
versity, 1944. pp. (Child Development Monographs, No. 32). 

This study, which based upon 416 children, 139 whom were “slow 
progress pupils,” deals with the behavior, social adjustments, and attitudes 
those children who, one more times during their school careers, failed 
promoted, compared with their regularly promoted classmates. The con- 
clusions indicate that the factors present “constituted barrier good social 
relations.” The fact that the slow-progress pupils were cut off from their 
“preferred companions” the upper grades seemed contribute 
undesirable environment. 

Many the slow-progress pupils did possess undesirable traits before 
non-promotion, but there was little indication that there was improvement 
behavior after their grade failure and little indication that any aid given 
the children help them make adequate adjustment. matter 
fact, the whole study indicated that “the general outlook the slow-progress 
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pupils toward school and school life was not favorable indicative 
happy adjustment that their normal-progress classmates.” 
The study piles the evidence that repeating grade does not help 
individual pupils meet their needs make wholesome adjustment. 


Health Instruction Yearbook, 1945. Stanford University, 
California: Stanford University Press, 1945. 344 

Oliver Byrd has presented the third volume his series “Yearbooks.” 
This annual compendium information matters pertaining school 
health, personal and public health, and related areas. The author abstracts 
current literature and gives the gist the best readable and highly 
useful form. this volume, summaries 316 articles from professional and 
scientific journals are presented, and the tremendous coverage arranged 
Dr. Byrd makes the book “must” the list every health and physical- 


education teacher and public-health worker. 
OBERTEUFFER 


Runes, D., editor. for the New York: Philo- 
sophical Library, Inc., 1946. pp. 

The book does not fully live its promising title. composed 
chapters from the Old and the New Testaments, presenting the ethical teach- 
ings Judaism and Christianity without the complete historical 
graphical settings which they are usually placed. The intention this 
way emphasize the general principles conduct advocated. 

Job, Proverbs, Ecclesiastes, and Lamentations are presented full. The 
rest the text made selected chapters from the Pentateuch, Psalms, 
Isaiah The Wisdom Solomon, The Book Ben Sirach, the Gospel 
Matthew, and Corinthians 13. The material far goes good, but 
leave out Amos’ plea for social justice and for universality theological out- 
look miss some most valuable and distinctive contributions 
thought. 

The volume based the assumption that the Bible for the liberal 
can adequately constituted the thinking the Jewish mind alone. 
ignore the entire body ethical literature produced around the world, 
India, Persia, Greece, and China, overlook some the best thought 
humanity and give false impression the attainments man’s moral 
reflection. assume, also, that the Bible the liberal concerned only with 
the field ethics ignore man’s interest the total universe around him. 
limits the range human concern less than history has actually shown. 
assumes that all liberals are humanists, without metaphysical (theological) 
interest. fact, humanism has not been the dominant attitude mankind. 
deeper the situation has shown him that unless human development 
fits harmoniously into larger structure, and the long run only phase 
greater process, then finally mankind, for all his struggle and self-valuation, 
doomed oblivion. And this oblivion will complete that the fact 
oblivion will itself quite unknown. Leaving this motive out “Bible” 
playing false what the Bible has actually been. true Bible for the liberal 
will draw from the ethics and metaphysics all great civilizations. will 
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also substitute the astronomy, geology, biology, and social science which 
men actually interpret reality for the limited views the traditional Bible. 
ALBERT 


Burns, Harmonic Skills Used Selected High School Choral 
Leaders. New York: Teachers College, Columbia University, 1945. 
pp. (Teachers College, Columbia University, Contributions 
Education, No. 905). 

Through the acquisition vital information concerning the necessity 
and use harmonic skills selected teachers choral music throughout 
the country, Mr. Burns has contributed much those responsible for the 
“theory music” course teacher-training institutions. 

Separate and careful consideration given the use harmonic skills 
the preparation choral numbers for rehearsal, composing and arranging 
choral numbers, and selecting materials. 

the teacher has the ability study composition silently and thereby 
gain fair knowledge its voice leadings and general chord structure, 
has one the greatest skills necessary his profession. 

The ability play the composition the piano with critical analysis 
voice leading and the comprehension the harmonic patterns and struc- 
ture general, constitutes one the “much desired” skills. 

Whether not teacher-training institutions have been able through 
their training cultivate these skills their students questionable. 
Perhaps they have fostered students desire for this ability. Perhaps the 
real skills will created and developed after the students have been graduated 
and have had more experience the work. 

The development these skills should one the criteria every 


choral director. 
GILLILAND 


Law and Liability Pupil Transportation. Chicago: 
University Chicago Press, 1943. pp. 

Rapid increases public transportation pupils the United States 
the last two decades have been accompanied many legal questions concern- 
ing this phase school administration and operation. Much the increase 
transportation has been direct result intensified interest consolidation 
schools. this book, Mr. Punke has given broad consideration situa- 
tions involving the authority, responsibility, and discretion school officials 
providing pupil transportation. 

has treated more specifically the general areas contracting for pupil 
transportation, recovery parents funds for transportation provided, and 
care, injury, and tort liability pupil transportation. the final chapter, the 
writer points out some the social and educational implications court 
rulings pupil transportation. 

The writer has documented his manuscript with the results 300 court 
cases, including cases from all the states except five, and one case from 
Canadian province. The cases cited cover the period from about 1880 through 
the early years the present decade. Mr. Punke’s book written with clarity 
and conciseness, with waste words but with sufficient detail where detail 
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helpful. Each chapter summarized manner that should prove helpful 
the reader who seeking help but has insufficient time read the detailed 
presentation particular chapter. 

This book should valuable school administrators and members 
state departments education charged with the responsibility supervising 
transportation. should serve also worth-while reference college 
course school law. 


How Influence Yourself. East Chatham, New York: 
Berkshire Press, 1944. pp. 

Mr. Morlan, who has been serving dean men and teaching mental 
hygiene the Polytechnic Institute Puerto Rico, has gift for putting 
familiar but too often ignored ideas into arresting phrases. His sense the 
variety and novelty found everyday living almost poetic. 

The chapters are well organized. the close each list “rules” 
which could equally well called “steps take” “designs for action,” 
because their practical character. They escape the category platitudes 
“preachments” this fact well the clever turn phrase and their 
homey flavor. 

The author presents usable suggestions how emotions may en- 
riched well controlled, type information which too rarely found 
any mental-hygiene book. This companionable book lends itself readily 
reading aloud. The author does not assume superior attitude nor does 
talk shop impress his colleagues. does honest, consistent, and, 
times, witty job making the results psychological studies available 
usable form you and me, whether not have majored psychology. 

The first three steps suggests his reader are checking the facts, 
making decision, and acting. three common causes distress, names 
insecurity, needless trouble, and learned behavior various other sorts. When 
causes cannot reached, suggests what can improve the situation. 
Part discusses the art cultivating feeling. Part devoted the relation 
between society and the individual. 

The discussion the world situation page the book perhaps 
its most unusual and timely contribution. The emphasis the human tend- 
ency refuse recognize dangers something about don’t 
want think about sobering. “The essence science like the essence 
mental hygiene facing reality security that rests upon fiction 
security.” 

The word “wholesome” comes mind considering the author’s dis- 
cussions adjustment problems between boys and girls and between men and 
women marriage. Here prude, immature person with only negative 
counsel give. Without effort, Mr. Morlan throws light upon the whole area 
human interrelationship and intimacy with common sense, dignity, decency, 
and good fellowship. This book deserves enthusiastic commendation. 
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Are Foreign Languages Tool 


Cultural Subjects? 
[Continued from page 


The Harvard Report wrong recommending the teach- 
ing by-products only and the production highly skilled 
appreciators only the stage general education. more 
democratic and more keeping with the best objectives 
democratic education use our talents instruction, our facili- 
ties for guidance, and our outlets for operation the selection 
few individuals—there will always too few—whose 
capacities, interests and motivations will carry them the artist 
stage performance foreign language. must enable 
many others reach the amateur stage reading and listening 
and speaking few phrases. But, while need all the per- 
formers can produce, both artists and amateurs, need 
also, especially the stage general education both the 
high school and college, train multitude citizens the 
technique appreciating languages. [Vol. XXV, No. 


The New Dean 


[Continued from page 

While different writers state the matter various ways, there 
wide agreement concerning the qualities and characteristics 
the good teacher: they include broad knowledge the phys- 
ical and social world, sympathetic understanding children 
and adolescents, well-grounded conception the school 
social institution, knack for dealing with young (and older) 
people, skill classroom and other techniques, and, above all, 
social and educational vision and commitment. The central 
job the College prepare teachers who have these char- 
acteristics: one its most important duties reconstruct its 

provide leadership these and the other tasks the 
College during the coming years calls not only for adminis- 
trative skill but for educational statesmanship high order. 
Dean Cottrell faces difficult job. The staff the 
and their colleagues the College Education have high 
hopes for his success and extend him their best wishes. 
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